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CHAPTER I 
A BEVIEWOF RELAtED STUDIES 
It 1$ the purposeot this study to investigate the most 
outstanding problem or Catholic high school boys in the eleventh 
grade, (3unior year), both trom their own viewpoint and trom 
the viewpoint ot the high school taculty members. It would seem 
that conducting the investigation in a school atfords a twofold 
advantages 
1. The school setting and group administration permits the 
boy to evaluate his problems objectively and imperson-
ally. 
2. Be is in a posl tion to appraise h1mselt and to be 
appraised by others in cOllpari.on with his contemporaries. 
In etfect, he is subject to increased selt-awareness 
as he aasociates with others his own age and he, in turn, 
is in • position to be observed by those who are charged 
with aiding in his moral, intellectual, and emotional 
growth, namely, his teachers and other members at the 
faculty. 
3. It also permits a comparison between the boys' and their 
teachers' views as to the outstanding problem. 
It would hardly seem necessary to comment on the timeliness 
1 
2 
ot a study ot this nature, but it would seem that a moment spent 
on the subject would ,prove profitable. One can hardly ~ unaware 
ot the tremendous amount ot attention whioh is currently being 
directed toward human pro~lems in all walks at life. No longer 
are problems looked upon as characteristic ot the minority. In 
stUdies ot human growth and development at all levels there can 
be seen the increasing preoocupation with the concept ot self and. 
or those things which will or lDay arrect the individual positivel,-
or negatively. In somewise ot looking tor an eXplanation for the 
apparent increase ot this interest we are .ingularly impressed b,y 
the observations on the subject b7 C. Spearman to the ettect that 
The progress ot mankind, their detense against and 
mast~try over the rude torces or their enVironment, has 
been in large measure the etfect ot their strong urge 
to obtain information. But this craving is insatiable. 
Gratitication only otfers to it new fields to be 
satisfied. Man had begun with inquiries which referr-
ed to his ~ediately urcent needs, such as satety, 
toodl and propagation. But when once these had become sutf ciently secure, his questions inevitably enlarged 
their scope. As we aav, he began to ruminate on dreams / 
apparitions, life, and souls. But ventured to raise 
their eyes and ask, What is the constitution, the unity 
and the signiticance or the whole cosmos. 
The need tor information about this period arises trom the 
increasing awareness of teachers, psychologists, and other child-
guidance workers that the higb school student is subjected to 
many worries, doubts, and instances of confusion. These otten 
have their ineeption outside of the classroom situation, but are 
lSpearman, C. I!sychology ~ In!. Ai!.!. VI, pp. 105-106. 
.3 
intensitied, or at least manifested in some way, in his school 
work and relationships with fellow students and teachers. Conse-
quently, it we can obtain some picture ot what are the moat 
outstanding problema tor the largest percentage ot boys 1n this 
particular year under study, namely, the third year, the efforts 
ot counselors can be directed to more pertinent problem-areas and 
thereby afford more concrete and genuine assistance to the studen~ 
80me of the more intensive studies which have been made in 
the realm at adolescent proble.s and 'Which constitute the primary 
sources ot oonsultation for this thesis arel 
1. Mother RosemarT Moody' s ~ S"mey at The ProblellU! 2&: 
SarI. In Catholic I1gh Seb2o~s I 
2. Doctor Urban H. Fleeg.'s Self-Revelation of The Adolescen1 
121.; and 
3. 'ather Joseph P. Firm.' s A Studf ot The Problem, of 
Certain Catgollc BoYs a. Told by Themselvel and Th!i£ 
.e.eMrs • 
Mother Moody's study, which also utilized the Mooney Problem 
Check List, vas done on ~3 girls in three CatholiC high schools 
in the Chicago area. The findings ot Mother Moody·s study dis-
closed that there are numerous problema which appear serious to 
girls. The degree of seriousness was indicated by the fact that 
the girls manifestly desired help. However, they also disclosed 
~hat they are not being adequately aided in meeting their personal 
~d psychological problems ot courtship, school and marriage 
4.· 
either at home or in school. 
The' ,overall conclusion that Mother Moody drew from her 
findingswa. that themajorlty or the high school girls' problema 
may be dealt with by formulation of a group guidance progr8ll 
which woUld have as its rooal point. the problems whioh were high..-
est in trequency with provisions being.ade for individual cOlUlael" 
ing·. whenever indicated. 
A. sjl'""devised "ProbleJlDlaire" waa the testing instrument,uaed. 
in Doctorl1rban H. Fleege t s ~-Revelation ~ !!!!. Adolescent Bol 
--an inve$tl,atlon whioh included some 2,000 boys in twenty Cath-
ollc)d,~"hools in eighteen oities and towns. The purpose of 
the studr(IIV8S to obtain, analyze, interpret, and appraise cont~d'" 
ential. W~rmatlon on the modern adolesoent· a problems as he 
himself :!~s and experiences them in his efforts at adjusting 
hims81ft-ohis complex: environment,.,.2 'leege intended that the 
end-resUltot his efforts would bea .. ": 
1. .,to provide teachers, parents, and priests with a 
knowledge of the high school boy's problems as 
he himself sees them; and thus 
2. indirectly to provide the material for helpful 
'and understanding gu.id81lce ot the adolescent boy 
in meeting the problems tpat arise during this 
period; and. . .. 
3. to point the way to turt'her and more detailed 
research by outlining !he trends of the modern 
adolescentts problems. 
4Fleege, U. H. Self-Revelation gL the Adolescent BoY. p.6. 
3Ibid. P. 6. 
-
! 
. 
; 
The problems whlch were found to be at major concern tor the 
boys were purlty; decislon in the matter ot a vocatlon, the 
feeling of not belng understood by people; the lack of social op-
portunltles; financial dlfficultles; and dlfflculties within the 
sChoOl.'+ 
Doctor Fleege is of the opinion that adults, and, 1n particu-
lar, teachers, must accord patlence, sympathy, and wisdom in 
providing guidance tor tb8 adolescent. And in the adm1nistering 
ot thls guidance the emphaSis should be on the methods ot solving 
their problems rather than handing out ready-made solutions--
always remembering that as the young person progresses through 
the teen years his problems are constantly changing and beaominc 
more complicated.; 
'ather Joseph P. :r11m conducted a study ot twenty-nine 
teachers ~. 2tlt4O boys in tiye selected urban Catholic high 
schoolsi,nthe PrOVince ot Ontario in Canada. The responses ot thtl 
subjects were subll1tted in 8ssay torms and the end-result ot the 
project vas ent1tlecll j Stw gL Certain Catholic .&.aD School !2D. 
~ Told Rl .Tbemse.1fe s AD4 Thill 'leashe,._ 
:rather Finn had as hi. objective the presentation ot a compre-
hensive picture ot the requisites of secondary school guIdance in 
terms Hot the problems ot high school adolescents as seen by 
'+lllJ4. P. 6. 
; . . Ibid. P. 361. 
6 
themselves, the adequacy ot present gu1dance ut1lized by them, the 
viewpoints ot their teachers about these problems andtmpllcations 
for more effective guidance of Catholic high school students in 
6 the future ,:" 
As a consequence, the author determined that the boys' 
problems could be designated by general categories which, accord .... 
ing to • descending order of frequency werea Moral (17.lt%); 
Family Life (8.5%), Personality AdJustments (7,6%); Boy-Girl 
Problems (~.6~); Financial (3,3~); Health (.6%), Unusual Proble •• 
( .5%) • Tlri-ee out of four problems reve Bled we re moral, scholastic 
or vocational. Family life, personality adJustments, boy-girl 
problems, and financial problems accounted for almost 2;% of the 
total problems. 
In the main, it also seemed to Father Finn that there was a 
common factor of agreement between teachers and students as to 
the more prevalent problem-areas. He thought that the study 
brought to light the need tor organiZed guidance programs-both on 
an individual and group baaia--tn the schools partic1pating in the 
1nvestigation, However, the students could also profit from 
taking advantage ot already eXisting agencies tor oonsultation; 
both at home and at school. 
In 1938, Hovard M. Bell set down the findings of a survey 
6r1nn, eFr,) J,P., A Study 2!. In!. 'roblem. sr. CertlW Catho1it 
ra~h School BoYS AI! Tgld Il Themselves .!!!9. Their Teachers. Pp.13-
7 
conducted by the American Youth Commission of the American 
pouncil on Education regarding the major needs of young people.? 
~lthough the survey took place in t~o states. Pennsylvania and 
~aryland; and two municipalitiesl Dallas, Texas and Muncie, 
Indiana; and forty rural villages throughout the country, Mr. Bell 
eonfined his study to information obtained trom interviews with 
13,;28 youths between the ages of sixteen and twenty-tour in the 
State of Maryland. It was found that ;7.~ 01'8,111 ot the group 
defined as their most pressing situation some form of an economic 
problem.8 
It is interesting to note that while 56 per cent of the 
~outh who lIere from tamilies on relief and who felt that their 
~niversal problem was economic, they were joined by ;8 per oent 
of the young people from tamilies not on relief, but who also 
selected said p~oblem. Mr. Bell points out that this state of 
attairs vas manifested by the tact that the ~ per cent of school 
"drop-outs" were foJ!' economic reasons. However, he does not 
specifically call attention to the fact that the country was 
still very much in the recovery stages trom the Great Depression. 
The other problem areas, and their relative positions ot 
!prominence, as delineated in Iputh Tell Theil' StoU, were I conduct, 
or Morals (ll.l); Education, Vocational Choice (10.6); Home (7.1); 
7Howard Bell, youth I!n Their Storz, p. 6,. 
8Ibid • pp. 250-251. 
8 
Recreation (4.9); other (8.6). 
Another study which was conducted in a manner sim1lar to 
that of the author's was that of Doctor Ho Chun Dai who admin1s-
tered the Mooney Problem Check List to 2,498 students at 
McXinley Hlgh School in HonolUlu, Hawaii in 1947. In his vo:ek. 
Doctor Ho Chun Dai had a twofold objective, namely, to ascertain 
what wer$ the outstanding problems of young people in h1gh school 
and thereby to enable their teachers better to understand them 
with a view toward possible reorganilat1on of the school's 
curriculum. Some ot the more pertinent of Doctor Ho Chun Dal'. 
findings were the following. 
1. Mcl1nley students were concerned over many personal 
problems. 'they marked an average of 27.6 problems 
varying from none to 151. Of the 3.30 problems in the 
Check List, 102 of them vere marked by 10 per cent or 
more ot more of the students. 
2. StUdents marked a substantial number of problems in 
all eleven areas ot the Check List, but the bulk ot 
their problems vere concentrated in the areas, "Ad-justment to School Work, t 'Personal-Psychological Re-
lationships,' 'Health and Physical Development' and 
'Future I Vocational and Educational. t They checked 
the fevest problems 1n the areas, 'Home and Famlly, f 
'Courtshlp, Sex, and Marriage' and·Morals and Religion'. 
3. 'the study revealed some slgnlticant ditterences among 
sex, class, 'abllity', and ethnic groups. Girls seemed 
to be more concerned over personal-psychological issues 
and matters pertaining to phySical development. Boys 
seemed to be more concerned over the attainment of 
aC.ademic skills, relationship to the opposite sex, and 
matters that are active and specific. 
4. 'the XIF section (highest 'ability' group) consistently 
marked 8 .. SDlaller percrentage ot problems than any other 
section and the n section (next highest in 'ability') 
consistently checked the largest percentage •. A larger 
9 
percentage of students in the YZR section (lovest 'abil-
i ty') checked pr6blems pertaining to specific academic 
skills. A larger percentage of the students in. the XYF 
section marked problema pertaining to their educational 
and vocational tuture. Y 
Doctor Lund, an Associate Professor, of Education in the 
University of Californiafs School of Education, and Miss Gladys 
v. Noble, an instructor of Sociology in the Berkeley Senior High 
School,conducted a study ot 127 students in an unn$med senior 
high school of "incidents or experiences, eithe.r in or out of 
school, which caused them to teel fearful, nervous, excitable, or 
tense. tt10 At the same time, the students vere requested to cite 
an' example ot a culture pattern which they felt vas instrumental 
in producing friction, unhappiness, fear, .or hostility in an 
indivIdual or in a social group. In this instance, the testin, 
instrument was that of pupils' responses to the topicsI "Emotions 
and Our Re~tions to Thent' anl "How Our Culture Patterns Influ-
ence Our Behavior." The upshot of the responses wasl 
1. School tests •••••••••••••••••••••••••••••••••• .34~ 
2. School grades ••••••••••••••••••••••••••••••••• 3l~ 
3. Speeches or oral reports before a cla8s ••••••• 2;~ 
4. Class recitation •••••••••••••••••••••••••••••• 24% 
9Ho Chun Dai, "A study ot The Personal Problem. at McKinley 
High School Students in Honolulu, Hawaii, vith Implications for 
Curriculum Reorganization." 
lOG. L. Koble and S. E. Lund, "High School Pupils Report Theil 
Fears." Journal2f. Educational Sgciology, No. 2" PP. 97-101, 
October 1951. 
5. Teachers ••••••••••••••••••••••••••••••••••••••• 23~ 
6. Report cards ••••••••••••••••••••••••••••••••••• 21~ 
7. Athletic oontests •••••••••••••••••••••••••••••• l7% 
8. Parents ..................... ' ••••••••••••••••••••• 16~ 
9. RIdicule ................... ' ...................... 13% 
10. Cu]. tUN patterns--sample: ltBeeause tather 
still wants to be head of family and make 
alld.elsions for wite and ch11dren." •••••••••• 11% 
11. Minority groups ..................................... 11_ 
12.·' Friendship and Popularity ....................... 11% 
13. Dating ••••••••••••••••••••••••••••••••••••••••• 9% 
l4.Social Class ........................ ., ••••••••••• 8~ 
15'. Homework ••••••••••••••••••••••••••••••••••••••• 8% 
16. People ••••••••••••••••••••••••••••••••••••••••• 8% 
17. Authority or "The Ottice" •••••••••••••••••••••• e_ 
lB. Specific school requirements ••••••••••••••••••• 1% 
19. Non-athletic extra-class activiti •••••••••••••• 6~ 
20. TaPd.in.ss •••••••••••••••••••••••••••••••••••••• 6~ 
10 
Each or the following categories included responses 
from less than , per cent of the pupils: school classes, 
'getting into trouble,' school clubs, clothes and dress, 
money11competition with others, insuffIcIent time, girls, jobs. . 
As a means of assisting 440 incoming treshmen to adjust to 
college life, V. M. Houston and Marzo!r report that the Student 
Personnel Committee at Illinois State Normal University, in 1942, 
inaugurated the use ot the Mooney Problem Check List. Tabulation 
llIbld. D. 100. 
11 
of the records disclosed that the average number of items consid-
ered as problems 'Was 18.7 and the average number appraised as ser-
ious was 5.8. No significant sex difference s 'Were evident. The 
i tams which ranked highest in teBS ot frequency and seriousness 
Indicatedthat the students Yerechietly concerned about academic 
success,persona1ity improvement, and military service. 1m 
especially signiticant tactor which vas discovered in the resuJ, ts 
of this f1rst administration of the Moohey Problem Check List 
were that the areas from which the students selected the fewest 
problems were in 'Morals and Religion. ,12 
In March, 1941, an investigation was conducted by Mr. Hugn 
S. Bonar among 1,229 pUp 1ls of the Public Schools in Man! towOCt 
Wisconsin. The procedure of' this study 'Was to ask the students 
to list in order the three problems about ",hleh they were the 
most concerned. Since this study vas made 'Without any previous 
announcement it was believed that a high degree of validity re-
sulted therefrom. With respect to the high school Juniors, it 
was found that they were more concerned with preparations for 
securing a job--as oontradist1ncted trom actually securing a job 
and those which were second as ma~or areas: of concern. The third 
ost prominent area had to do with problems Which were enco.untered 
s students in schoOl.l ) 
12H. S. Bonar, "High School Pupils List Their Anxieties." 
chao Review ,00; ,12-1;. September 1942. 
13V• M. Houston and Marzolf 1. "Faculty Use of' The Problem 
heck List." Journal or be ~ducati 
--
12 
Ollve Y. Lewis conducted a study ot problems which are 
predom1nant in the lives ot high school students by having 701 
students of the Franklin Junior High School, VallejO, California 
fill in blanks which stated the pupilts school, age, and a list1n& 
of any personal problems or concerns that they had at that parti-
e u lar time. This particular inquiry was administered to 1, ltlt9 
and ot the 701 blanks returned, 339 vere subDitted by boys ranging 
in age trom 11 to 17. A breakdown ot the problems which they 
cited were as tOl10wsl1~ 
TYPE gr PROBL. TOT At PROBLEMS 
School ••••••••••••••••••••••••••••••••••••••••••••• 172 
Home Lit ••••••••••••••••••••••••••••••••••••••••••• 7~ 
8001&1 ••••••••••••••••••••••••••••••••••••••••••••• 116 
Lei.ure •••••••••••••••••••••••••••••••••••••••••••• 18 
Future ••••••••••••••••••••••••••••••••••••••••••••• 77 
Money •••••••••••••••••••••••••••••••••••••••••••••• 52 
Religion ••••••••••••••••••••••••••••••••••••••••••• 8 
Health ••••••••••••••••••••••••••••••••••••••••••••• 76 
10 Proble.s •••••••••••••••••••••••••••••••••••••••• 69 
Percival M. Symonds structured a list ot tifteen areas ot 
individual concern and, in 1936, submitted to 373 boys and 439 
girls frOm the junior and senior high schools ot Tulsa, Oklahoma 
and 411 boys and 418 girls in the Grover Cl.veland High School 
of Nev York City in order that they m1ght rank them in terms of 
their personal appraisal ot importance and or interest. The areas 
l~O. Y. Levis, "Problems ot The Adolescent." California 
J~urnAl 2[ Stcondarx !dueatios, 241 215-221, April 1949. 
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in question were. 
1. Bealth-eating, exercise, etc. 
2. Sex adjustment-love, petting, etc. 
3. Satety-avoidingaceldents. 
~. Money-earning, spending, saving, etc. 5. Mental hygiene-fears, worries, inhibitions, ete. 
6. Study habits-skills used in study. 
7. Recreation-sports and games, reading, etc. 
8. Personal and moral qualities. 
9. S~ccess and citIzenship. 
10. Manners and Courtesy-etiquette. 
11. Personal attractiveness-personal appearance, voice, ete. 
12. Daily schedule. 
13. Civic interests, attitudes. 
14. Getting along with other people. 
15. Philosophy of lite-personal values, ambitions, ideals, 
religion. 
A tinal tabulation ot the rankings disclosed that: 
Items ranked as of greatest l~portance as problems are 
.Mrmu:., Jj!altb, am4 f!r!9nal Attract-Iv.eness. Items ,ranked 
iiO?" least lumortance asprobleM$ ,are .~ MJ'QI:dnts, 
~ Sch!~et. and ~c ~tere§)" attlIudef' . relDpn-iIbITitleg.Xtems rd gfieit <or interes are &lenatiqp, 
Healtt, and pei:QPal Attr'qtlvene,'l. 
terns rand lowest tor Ware,st are .feEt; SC!pd~ 
CivIc ln~Hst!, Attitudes, and reSUQAs.b It]is, and 
M3usfien s. . . . 
ems ranked higher tor importance as problems than for 
interest are Study Habits, DatlY Schedu~e, and~. 
Items ranked higher for nterest t an for liipOrtance as 
prOblems f~ Recreation, Sex AdJustments, and Manner! and 
Courtesy.. 
Another example that students themselves are aware of, and 
actually seek assistance with, their personal problems is found in 
a survey that was conducted with "over a thousand high school 
seniors (699) and college students (378) covering ten counties in 
1 'SymOndS, P. M. "Problems and Interests of Adolescents." 
!b!. School D!viev. 44. 506-18, September 1936. 
--
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the Dj.ocese of Pittsturgh by Doctor Thomas J. Zuigles in which it 
is reported that students want and need help 
••• Uto meet such personal problems and they are not getting 
it in high school. They are loath to discuss them with 
teachers, but quite willing to do so with a priest where 
one is available in the school. There is some evidence that 
they would talk with teachers, if the teachers could display 
a great~r intere st in them. Apparently they expect parents, 
teachers, and priests to know that they have problems, and 
to take thr:> initial step to\iard any personal guidance. They 
hesitate to open the discussion but will gladly talk at 
least to a pr1esti6or their parents, if the su t,ject is broached to them. 
From the foregoing we can readily see that interest in the 
problems of the young have been, and are of ever-increasing 
concern to edUcators, psychologists, sociologists, and all those 
who are in anyway connected with the training and/or assistance 
of young people. 
into the Religious Y~o\tlle 
rls. n Educational Office 
-CHAPTER II 
THE PRESENT STUDY 
This investiga.tion was conducted with 900 boys and their 
teach"·rs in the eleventh grade of three Catholic high schools 
which are hereafter designated as School A, School B, and School C 
The materials used were the Mooney Problem Check List and an add-
itional question which was devised by the author and included with 
each booklet: uDo you feel that the possibility of being drafted 
into military service plays an important part in your most out-
standing problem?" 
Two of the schools, namely, A and S, are located on the 
south side of Chicago while the third is situated on the far north 
side. Although all three schools are populated by boys whose 
parents, for the most part, have sufficient finances to s.fford a 
private school education for their children, there is a divergency 
of the economic strata of the three groups. 
In School A the parents of the boys are in the middle income 
bracket, being employed, g~nerally speaking, in non-professional 
or labor positions. In School B the boys are a group whose 
~srents might be regarded as being in the middle income group and 
are engaged in professional and semi-?rofessional positions. The 
15 
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sons of professional persons who are largely in the upper-middle, 
or in the high income brackets make up the student body ot 
School 0.17 
With respect to the academic standards ot the three schools--
entrance examinations are conducted at all three institutions 
for inooming students. However, it is recognized that the degree 
of diffIculty ot the three tests is commensurate with the author's 
estimate ottbe schools accordIng to the economic situation ot 
the families. This also holds true with regard to the individual 
requirements of the three schools trom the point of view of 
academic grades. The requirements of School A are not as string-
ent as those ot School B. Those of School B are not as high as 
those of School C. 
A final note ot divergence among the three schools is tound 11 
the particular emphasis that each places upon curriculum form-
ulation. School.A has a predominance ot techn1cal oourses to 
otter its students while School B concentrates largely upon 
commercial and college preparatory courses and School C 1s entire~ 
a college preparatory institution. It is the author's belief that 
these tore going factors will praTe very significant when we look 
to the data proper and compare the outstanding problems and 
problem-area responses among the three schools. 
17Intormation obtained by the author from interviews with 
administrators of the respective schools. 
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The Mooney Problem Check List, Form H, was presented to all 
these students. It includes eleven problem areas comprising some 
three hund~ed and thirty ind1vidual problems. In addition, tbe 
booklet1neorporated .four essay questions I 
1. hno you feel that the items you have marked on the liat 
give a well-rounded picture of your problem? •• add any-
thing further you may care to say to make the pictUre 
aore complete. 
2. How vouldyo\l. sUJDDuilrize your chief problems in your ow 
words? •• Write a brief summary_ 
3. Would you l1ke to have more chance s in school to w.rite 
out, think about, and discuss ma.tters of personal 
concern to you? 
4. It you had the chance, would you like to talk to someone 
about some ot the problems you have marked on the list? 
••• 11' so, do you have any particular person(s> in mind 
w1th whom ·you would like to talk?nlU 
A fifth questionwa. devised by the author and. included vith 
each booklet. "Do you r •• 1 that the possibility of being 
drafted into military service plays an important part in your 
most outstanding problem?" . 
The Mooney Problem Check L1st, Form B, vas used in the study 
because previous stud1es, as cited in the Manual, indicated that 
ninety-three per cent or the pupils who utUized the Check List 
were ot the opinion that it adequately covered the immediate 
problems. Furthermore, it seemed to be the best available instru-
ment tor investigating the problems of boys at the highschool 
level as they themselves see them. A further advantage lies in 
18R• L. Mooney, "Problem Check List, High School Form, 
Co1umbu$, Ohio I Bureau of Educational Research, Ohio State Univer-
Sity, 19'+1. 
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the tact that we were not conducting a test as such, but rather 
a survey ot major problems and problem-areas which are outstanding 
for boys of this particular age and school level. Previous in-
vestigators have agreed in commending it tor facility ot adminis-
tration. As noted in a study by Rausl L. riok, the Mooney Problem 
Check List embraces both values and 11mitations • 
••• all problems may not be covered; frank responses 
may not be madtq,i t is difficult to phrase problems in 
language meaningtul to all i there is no way to determine the 
intensity ot a problem, problems ot great intenSity maybe 
omitted, only consciously telt problems will be expr~sed., 
and these may be highlighted and others disregarded. 
On the other hand, Pick finds the following values. 
-Primary sout'ce elata' would be revealed. It the instru-
ments were properly construeted and used, the re$ults should 
be both re11able and valid. It tMY are extensive enough 
and SUitably presented, a tull range ot responses is pos.ibl~ 
Readily comparable results might be torthc3!1ng• Economy, 1n 
terms ot both time and money, is possible. 
In conclusion, it wa. noted by Fick that the values ot the 
Problem Check List outweighed the limitations because the items 
embrace a wide area. They are also sufticiently brlef tor rapid 
reading and generallzed to such a degree that the subject does not 
teel as though be were disclosing too much by checking the item" 
Ross L. Mooney provides us with information regarding the 
valid1ty and reliability of his instrument in his manual tor the 
20R. L. Flck "The Problem Cheek List: A Valuable Approach 
in Counseling." Occupations' 30, March, 1952. pp. 410-412. 
21 . Ibid. p. 411. ' 
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1950 revision of the Check List. Herein he calls attention to 
the fact that this is not a test, therefore, the Check List cannot 
be judged by any single factor such as "determining the extent to 
which the predicted behavior patterns corresponded with actual 
behavior as judged by other criteria. tt 22 Instead, he feels that 
its value lies in the foll.owing factors. 
1. 
2. 
.3. 
4. 
5. 
8esponsiveness ••• students check a wide range at number ot 
items. 
Constructive Attitude ••• in response to the essay questioq 
'Have you enjoyed filling out the List?' 'Would you lIke ... 
to have more chances in school to write out, think about, 
and discuss matters of personal concern to you?', tIt 
you had the chance t would you lIke to talk to someene 
about some at the problems you have marked on the List?' 
--tor vaDbus groups, usually over 8, per cent ot those 
respondIng have .ald 'Yes' to the tirst question and over 
70 per cent ot those responding have said 'Yes' to each 
of the last tvo questions • 
Coverage ot Problems ••• In answer to tbe question. 'DId 
you teel that the items you have marked on the List give 
a veil-rounded picture of your problems? '-_in a study· 
at Ohio State University 92 per cent ot those who re-
sponded felt that the items gave a tairly complete pictWN 
at their problems. 
Acceptance by Educators and Counselors ••• Without any 
promotional effort, over a half of a million ot the 
various pre-l950 Problem Check Lists have been used in a 
great variety of schools and colleges throughout the 
nation. 
Usefulness in researches ••• 23 
22R. L. Mooney and L. V. Gordon, Manual: I!'!!. MoOPei pr~R1em 
Check~. The Psychological Corporation, New York.ework. 
19;0. --P~-'7. 
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On t.he subjeot of raliabil! ty ot the Problem Check List, 
Ross L. Mooney pothts out that it is difficult to apply the stand-
ard methods ot ascertaining smae, namely, the test-retest, spllt-
half, and Kuder-Rlchardson formulae beoause of the nature ot some 
of the items in the list, for example, items such as "too tall" 
and "too short" (which appear consecutively in the Health and 
Physicall)evelopment Area) cannot logically be d1v1ded for a 
spli t-halfreliability appra1sal. 
Contrariwise, Mooney does prov1de evidence tor the re11abl1it¥ 
of the Cbeck List when he cites the findings· of a study made by 
Gordon with the Check List at Ohio State Un1versity in which the 
Problem Oheek List was administered twice to 116 oollege stUdents 
and found to produce a correlatlon.coefficient of +.93 when the 
frequency with which each of the i tams was marked on the first 
administration was correlated with the frequency with which each 
. 2~ 
of the same items was marked on the second administratlon. In 
addition, four educational croups in which the Problem Check List 
was repeated one to ten weeks after a first administration pro-
2; duced rank order correlations which extended from +.90 to +.98. 
Form H ot the Mooney Problem Check List is comprised of three 
hundred and thirty items which are divided into ele~en areas ot 
thirty items each. It is true that sorae or the items are related 
to two or more classifications; howevert they are listed in only 
2~Ibid. p. 9. 
2 rue _ n .. q 
one counting scheme. The eleven problem areas are I 
1. 
2. 
3. 
4. 
~. 
6. 
1. B. ,. 
10. 
11.· 
HPD 
FLC 
8RA 
CSM 
SPR 
PPR 
MR 
HF 
rYE 
ASW 
CTP 
Health and Physical Development. 
Finance and Living Conditions. 
.Social and Reoreational ActiVities. 
Courtship, Sex, and Marriage. 
Social, Psychologiea Relations. 
Personal Psychological Relations. 
Morals and Be1ig1on. 
Home and Family. 
The Puture, Vocational and Educational. 
AdjUstment to School Work. 
CurleUlum and Teaching Procedures. 
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The stUdents vere.xamined in groups ot regular class size. 
The 1'19 gul.r class· period ot ~5' minute s proved adequate for th,l$ 
ta.k~ The author was introduced to the class by its teacher as 
one vhowas dOing a study of the problems of boys of their parti-
e u 1ar age and circumstanoe. The boys were assured that they 
were nottrak1ng a test as such insofar as there were no Right 
or . Wrong answers and that they were not working for a score, 
of any kind. Rather, an attempt vas being made to find out what . 
are the most· outstanding problems for boys of their age and year 
level in high school. The purpose for such a study was explained 
as being that of making it possible for teachers, counselors, etc. 
to do a more effective job in assisting young people not only in 
striotly academic success, but also in adjusting to life in a more 
erre~ve manner. An appeal vas made to the altruistic sense of 
the student by pointing this out and explaining that 81 though they 
themselves might not realize much benefit from filling out the 
booklet, they would enable us to draw up a picture of the most 
outstanding problems of most boys at this particular age level. 
--
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It was further pointed out that we hope to facilitate the 
most frank responses possible by having the students leave their 
names off of' the booklets and thus leave them unidentifiable. 
This would assure them of the greatest possible degree of privacy 
in return for their complete cooperation. 
The introductory remarks vere concluded with a commentary 
that there was an incidental benefit to be derived from filling 
out the booklet, even anonymously. It would actually provide 
a unique opportunity to appraise and decide upon problems which 
might be pertinent tor them and to reevaluate their relative 
importance. This factor was attested to on more than onE! occasion 
during the course of the study by students who commented on it to 
the examiner and to their teachers. 
-CHAPTER III 
PRESENTATION OF THE DATA 
The final results of this study are based upon the respons •• 
of 785 third rear high school students and 16 of their teachel's~ 
These represent a total ot 397 students from eleven sections in 
School A; a total ot 208 students tram six sections in SchoolS; 
and a total ot 180 students trom School C. 
These data included all students enrolled with the exception 
of those absent trom school on the day ot the examination and so 
should be accurate expressions ot these groups as a whole. How-
ever, it \,.as possible to receive the cooperation ot only sixteen 
taculty members, representing thirty per cent ot the total 
number. The thirty per cent trom whom we did receive cooperation 
produced pertinent material which is helpful even though this does 
not seem to be an adequate sampling. 
The data yielded by the Check List from each ot the three 
schools, as well as the total data, were studied under the tollow-
ing headings' 
I the total number underlined as existing problems. 
II The total number encircled 88 serious problems. 
The total ot 33,889 items were underlined, indicating the 
23 
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total number of problems experienced by the 785 boys in all three 
schools. The distribution is seen in the tollo~ing table. 
TABLE I .. 
TOTALS OF UNDERLINED ITEMS 
AREA SCHOOL A SCHOOL B SCHOOL C TOTALS 
. 
BPD 1106 618 468 2,192 
FLE 1602 796 403 2,801 
SRA 2068 924 714 3,706 
CSM 1601 738 655 2,99t,. 
SPR 1332 695 56 .... 2,591 
PPR 1479 775 605 2,859 
Mit 1lt-70 697 553 2,720 
HF 118lt- 501 405 2,090 
FiE 2132 999 724 3,855 
ABW 2724 1251 863 4,838 
CTP 1926 802 515 3,243 
'fOTALS It\624 8,796 6,469 33.889 
!he problems whioh were encircled as being ot especial con-
cern to the students vere distributed as show in the following 
table. 
AREA 
FPD 
FLE 
SRA 
CSM 
SPR 
PPR 
Hi 
HP' 
:rYE 
ASW 
CTP 
SCHOOL A 
270 
329 
1t4lt 
.... 59 
277 
321 
304 
286 
490 
632 
261 
TOTALS .... ,073 
TABLE II 
TOTALS OF ENCIRCLED ITEMS 
SCHOOL B 
221 
2 .... 1 
291 
285 
235 
219 
197 
203 
316 
387 
162 
2,7;7 
SCHOOL C 
113 
87 
198 
285 
172 
175 
192 
157 
265 
2lt6 
99 
25 
TOTALS 
60lt 
657 
933 
1,029 
684-
715 
693 
64-6 
1,071 
1,265 
522 
8,819 
The data showed that among the total population the greatest 
number of problems existed 1n the following areasl (1) adjustment 
to school work (ASW); (2) future vocational-education (FVE), (3) 
soclal and recreational activities (SRA)~ ( .... ) curriculum and 
teach1ng procedure (CTP); and (5) courtsh1p, sex, and marriage 
(CSM). The distribution is shown in the following table: 
RANK 
1 
2 
3 
4 
, 
TABLE III 
THE FIVE OUTSTANDING PROBLEM AREAS UNDERLINED 
BY ALL THREE SCHOOLS 
AREA 
ASW 
FVE 
SRA 
CTP 
CSM 
TOTAL 
4,96, 
3,922 
3,773 
3,32, 
3,074 
26 
PER CENT 
14.30 
11.30 
10.87 
9.,8 
8.8; 
The highest frequency of items which Ylere encircled as 
serious problems by all three schools is again seen in the areas 
adjustment to school work (ASW); the future vocational and educ-
ational (FVE); and social and recreational activities (SRA). 
However, the areas of courtship,. sex, and marriage (CSM) and 
personal-psychological relations (PPR) ranked as fourth and 
'1 
fifth in frequency among problems regarded as serious. Though 
social and recreational activities (SRA) rank fourth in serious 
problems, it ranked third in the frequency of occurrence. 
RANK 
1 
2 
:3 
It 
~ 
TABLE IV 
THE FIVE OUTSTANDING PROBLEM AREAS ENCIRCLED 
BY ALL THREE SCHOOLS 
AREA TOTAL 
. 
ASW 1,302 
rVE 1,083 
CSH 1,06lt-
Slt" 91f.9 
PPR 732 
27 
PER CENT 
1q..1tO 
11.91 
11.76 
10.49 
7.11 
In spite ot the rather close agreement among the schools, 
both in regard to the frequency (underlining) and seriousness 
(encircling) problems experienced, it may be ot interest to 
study the individual differences among the schools. In terms 
ot problems vhich were underlined, School A, with one exception" 
showed the same pattern as did the group as a whole. The ex-
ception vas a heavier mass ot responses to tinances, living con- , 
d1tions and employment (FLE) than that ot courtship, sex and 
marriage (CSM). 
~ 
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TABLE V 
THE :FIVE OUTSTANDING PROBLEM AREAS UNDERLINED BY SCHOOL "A" 
-
RANK AREA TOTAL Pf£R CENT 
1 ASW 2,724 14.51 
2 FVE 2,132 11.45 
.3 SRA 2,068 11.0, 
4 CTP 1,926 10.34 
S FLE 1,602 8.60 
The students ot Sohool B were in perfect harmony with 
those ot School A not only with respect to seleotion at the rive 
outstanding areas which were lmder11ned, but also in the manner 
in which they ranked in order of importance. 
TABLE VI 
THE FIVE OUTSTANDING PROBLEM AREAS UNDERLINED BY SCHOOL "Bt. 
RANK AREA TOTAL PER CENT 
1 ASW 1,251 11+.22 
2 "It 999 11.36 
3 SRA 921+ 11.50 
1+ CTP 802 9.12 
, FtE 796 9.0, 
It is interesting to note the seoond appearance of the area 
... • 1. ., .. ... ... ... .. Inn". \ 
..:a ... " .t ..:a 
, 
,---- -- ,,-01 
---0' .- -, ,,~ -.. , --- ~ -_.- r- -_. 
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of the B.reas an justment to school 'w'ork (ASW), the future 
vocational and educational (FVE); and social and recreational 
activities (SEA) are obviously areas from whence the students 
selected problems as being pertinent to their individual situa-
tions. It \oIill be interesting to note whether or not this is 
further SUbstantiated when we look to the results of those areas 
'Which preva.il in the numbers of i terns which 'Were encircled as 
being especially troublesome. 
TABLE VII 
THE FIV~ OUTSTA1\;DING PROB1."TM AREAS UNDERLINT:D l3Y SCHOOL "C'f 
=-._=-=.-==--=. .., =1'C=:i<-=:r..",.....,.'C,.."-~ = , == 
RANI: ARr.:A TOTAL PLR CENT 
1 ASW 863 1.) .31 
2 FVE 724 11.19 
3 SRA 714 11.04 
4 CSM 655 10.lj 
5 PPR 605 9.35 
Next 'w'e turn to an appraisal of the problem areas which 
contained the largest number of problems 'Which were underlined 
by the faculty members of all three schools as those which 
they felt the students 1Jould sel€'ct. Again, since the number of 
~aculty members filling out this QUestionnaire is relatively small 
their data "'ill be handled as a group. We find an overwhelming 
---
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number ot responses in the area of adjustment to school work 
(.lSW). By the same token, there is a note of agreement between 
the selections of the students and the faculty members with the 
emergence of the area courtship, sex, and marriage (CSM)--which 
also figured prominently with the students of Schools A and B. 
A further element of a,reement between the areas of highest 
frequency of items whioh were underlined by both the students and 
the tacultymembers is seen in the selection of the area curricu-
lum and teaching procedure (CTP) by the former and the students 
ot School-A. On the other hand, the areas of social-psychological 
relat.1ons (SPR) and home and family (HF) make their appearance 
tor the first time. 
TABLE VIII 
. 
THE FIVE OUTSTANDING AREAS UNDERLINED BY FACULTY 
MEMBERS OF ALL THREE SCHOOLS 
RANK AREA TOTAL PER CENT 
1 ASW 127 15.38 
3 SPR 82 9.93 
3 Hr 82 9.93 
3 CTP 82 9.93 
5 CSM 80 9.69 
Thus, we have a fairly comprehensive picture of the tive 
outstanding problem areas which were evolved from a compilation 
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of individual problem items which had been underl1ned. Subsequen~ 
lYt we take under consideration the five outstanding problem areas 
which predominated following a summation of those problem items 
which were encircled as being of the most important concern to 
the student in each school. 
Upon looking to School A we are acquainted with the fact 
'that the areas of adjustment to school work (ASW), the future 
vocational and educational (FVP.); and social and recreational 
activities (BRA) and courtship, sex and marriage (CSM) prevail. 
And 1n so doing, they coincide with the results cited in Table IX. 
(outstanding Problem Areas Underlined by All Three Schools). 
However, an aspect of divergence is seen when these results are 
compared with Table V (Outstanding Problem Areas Underlined by 
School A) wherein CTP vas ranking in the place of CSM. 
RANK 
1 
2 
3 
4 
5 
TABLB IX 
Tm~ FIVE OUTSTANDING PROBLEM ABBAS E:NCIRCLH;D 
BY SCHOOL A 
AREA TOTAL 
ASW 632 
FVE 490 
CBM 459 
SRA ltlt4 
FLE 329 
PER CENT 
15.05 
12.03 
11.03 
10.09 
8.08 
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Duplication ot the resultant outstanding areas with enoircled 
problems is forthcoming in the ease of School B also. Conse-
quently, there is manifested a s1milar relationship to the latter 
mentioned tables. However, in this 1nstanoe, the rankings ot 
social and reereational activities (S~ and eourtship, sex, and 
marriage (CSM) are transposed. 
.. 
RANK 
1 
2 
3 
lt-
5 
TABLE X 
THE FIVE OUTSTANDING PROBLEM AREAS ENCIRCLED 
BY SCHOOL B 
AREA TOTAL 
- ASW 387 
rYE 316 
BltA 291 
CSH 285 
PtE 2-..1 
PER CENT 
14.04 
11.46 
10.56 
lO~34 
8.1; 
Although it is evident that the tour areas of adjustment to 
school work (ASW); the future voeational and eduoational (FVE); 
sooial and reoreational aotivities (SRA); and eourtship, sex, 
and marriage (CSM) are once again predominant, with respect to 
School C, there i8 also to be seen, for the first time, the ind10-
ation ot morals and religion (MR) as an outstanding area ot 
ooncern. By the same token, it should be observed that the rank-
33 
ings of the four cited areas differ ftom those of the other two 
schools. 
RANK 
1 
2 
3 
~ 
, 
TABLE XI 
T,HE FIVE OUTSTANDING PROBLEM AREAS ENCIRCLED 
BY SCHOOL C 
AREA TOTAL 
CSH 285 
rVE 26, 
ASW 246 
SRA 198 
MR, 192 
PER CENT 
14.83 
13.32 
12.37 
9.9lt-
9.8,5 
In the results obtained from booklets turned in by faculty 
members there was evidenced a predominance of adjustment to school 
~ork (ASW) and courtship, sex, and marriage (CSH) as areas which 
they felt would be of concern to the students. Contrariwise, 
there were revealed the areas of social-psychological relations 
(SPR), home and family (BF) and curriculum and teaching procedure 
(CTP) as the other three areas which would seem to complete this 
aspect of the study. A conjecture may be hazarded in attempting 
to explain the divergence between the students t and faculty members 
respective pOints of view as stemming from the tendency, on the 
.r-. Tr"1~ 
part of the educators, to concern themselves wit~: 11.~ (f~u~Atlii>,.~ 
Pactors of the students' problems rather than with'~ the ph>bl;etns ~s ' 
\ ~',-- :." --_. ._( 
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such. This factor has been previously encountered. 
RANK 
1 
2 
3 
1+.5' 
1+.5 
TABLE XII 
THE FIVE OUTSTANDING PROBLf',M AREAS ENCIRCLED BY 
THE F AGULTY MEMBERS OF ALL THREE: SCHOOLS 
AREA TOTAL PER CENT 
ASW 37 16.44 
CSM 35' 15'.56 
SPR 28 12.4lt 
HF 24 10.67 
CTP 24 10.67 
~y way of summarizing this aspect of the results we find 
that all concerned ranked adjustment to school work (ASW) and 
courtship, sex and marriage (CSM) as areas of special concern to 
the students. At the same time, it is evident that, from the 
students' point of view, the areas of adjustment to school vork 
(ASW) and courtship, sex and marriage (CSM) and the future voca-
tional and educational (FVE) and social and recreational activitie~ 
(BRA) are predominant with regard to containing problems which are 
of the most significant import. 
Even more important is the fact that these results bear out 
those which we have already studied with regard to problems which 
were underlined and, in turn, gave rise to the most outstanding 
problem areas. Thus, substantially, the area which faculty 
---
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members regarded as most serious was adjustment to school work 
(ASW) which ranked first. However, they ranked the area of court-
ship, sex, and marriage (Cb~) fifth whereas students ranked it seo-
ond among serious problems. Faculty members agreed with the 
students in ranking social-psychological relations third. Faculty 
members placed problems of home and family life third among the 
serious problems of their students, while the students themselves 
placed these problems in eighth place. 
At this juncture, we can proeeed to look at the specific 
problems which were selected most frequently by the students and 
,acu1ty members participating in this study. Once again, we 
shall follow the procedure of progressing from the general to the 
~Brticular in considering first the twenty most outstanding 
~roblems which were selected by all three schools. Thereafter, we 
shall present the outstanding problems which were underlined by 
School A; School B; School C; etc. The final treatment of this 
portion of the study will be concerned with the outstanding 
twenty problems which were encircled by all three schools. 
It is of particular significance to discern that the twenty 
outstanding problems underlined by students in all three schools, 
for the most part, correspond to the outstanding areas which were 
heretofore indicated as sources of outstanding problems. Conse-
quently, we find that nine of the outstanding problems are peculiar 
to the adjustment to school work (ASW) area. The quantitative 
appraisal of the remaining problems in this consideration and the 
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areas to ~hich they belong are: three in the future vocational and 
educational (FVE) area; two in th8 morals and religion (MR) area; 
two in the personal-psychological relations (PPR) area; tw'o in the 
social and recreational activities (BRA) area; one in the soci&1-
psychological relations (SPR) area; and one in the health and 
physical development (HPD) area. 
The following table shows the specific twenty problems which 
were underlined most frequently by the students of all three 
schools. They are arranged according to their rank, the psrticul. 
items, the areas to which they belong, the total number of respon-
ses, and the per cent that they represented in terms of tl~ 
overall total number of responses. Nine of the twenty items were 
selected from the area of adjustment to school work (ASW). 
TABL!!: XIII 
THE SPECIFIC TwENTY PROBLEMS MOST FREQU~NTLY 
UNDERLINED BY ALL THREE SCHOOLS 
RANK ITEJ.1 
1 Not spending enough time in study 
2 Wanting to 1e arn to dance 
3 Worrying about grade s 
4 Worrying about exams 
5 Concerned about military service 
6 Not interested in some subjects 
7.5 Worrying 
7.5 Having a certain habit 
9 Trouble keeping conversation going 
10 Cannot keep mind on subjects 
11 Do not like to study 
12 Wanting advice on what to do atter 
high school 
13 Trouble with hearing 
14 Trouble with mathematics 
15 Wanting to be more popular 
16 Needing to decide on occupation 
17 Too many personal problems 
18 Afraid of failing in school work 
19 Being unable to break bad habit 
20 Swearing, dirty stories 
AREA TOTAL 
ASW 378 
SRA 340 
ASW 336 
ASW 332 
FVE 298 
ASW 295 
PPR 
MR 
SRA 
ASW 
ABW 
FVE 
HPD 
ASW 
SPR 
FVE 
PPR 
ASW 
MR 
MR 
290 
290 
264 
260 
254 
252 
249 
248 
247 
244 
243 
242 
234 
233 
37 
PER CENT 
48.00 
43.31 
42.82 
42.28 
37.96 
37.58 
36.94 
36.94 
33.63 
33.12 
32.36 
32.10 
31.73 
31.59 
31.47 
31.08 
28.15 
30.84 
29.81 
28.41 
Turning next to an analysis of the t~enty outstanding problem 
that were underlined by School A it ~ill be noted that there is 
almost a precise duplication of the preceding results insofar as 
nine of the problems were from the adjustment to s'chool "Work (ASW) 
area while two were from the soclal and recreational activities 
(SRA) area, tour from the future vocational and educational (FVE), 
two from the morals and religion (MR) area, one from the personal-
psycholo~ical relations (PPR) area, and two tram the soci&l-
p sycholOI:loal relations (SPR) area, re spectively. In this in-
stance, however, we note, in this aspect of the study, the first 
appearance. at problems from the curriculum and teaching procedure 
(CTP) area, whereas none of the outstanding twenty underlined 
problems were selected from the social-psychological relations 
(SPR) and health and physical development (HPD) areas. or added 
interest is the study of specific problems below ~hich indicate 
that the following problem numbers. 231, 50, 269, j20, 253, and 
211. On tho,'? other hand, problem number 211 was selected in common 
with School B and School C while problem number 206 was also 
outstanding at School B; number 266 at School C; 25'4 at School AJ 
, 
96 at School B; and number 30 also at School B. 
TABLE XIV 
THE SPECIFIC Tvr:~NTY PROBL171viS HOS'1' FFC~U::~NTLY 
UNDERLINED BY SCHOOL A 
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RANK ITEM AREA TOT AL PER CENT 
1 Wanting to learn how to dance 
2 Not spending enough time in study 
3 Worrying about exams 
4 Worrying about grades 
5 Not interested in some subjects 
6 Concerned about military service 
7 Having certain habits 
8 Afraid of failing in school work 
9 Trouble in keeping conversation 
going 
10 Just can't get some subjects 
11 Can't keep mind on studies 
12 Wanting advice on what to do 
after high school 
13 Deciding whether or not to go 
to college 
14.5 Trouble with mathematics 
14.5 Don't like to study 
16.5 Being unable to break a bad habit 
16.5 Not enough school spirit 
18 Needing to decide on an occupation 
19.5 Worrying 
SRA 
AS'll 
ASW 
ASw 
FVE 
HR 
ASW 
SRA 
ASW 
ASW 
FVE 
AS:'; 
ASW 
MR 
CTP 
FVE 
PPR 
206 
190 
183 
181 
161 
158 
149 
148 
145 
141 
134 
133 
127 
126 
126 
119 
119 
118 
117 
51.80 
47.33 
46.10 
45.59 
40.55 
39.80 
37.56 
37.25 
36.52 
35.52 
33.76 
33.41 
31.99 
31.74-
31.74-
29.97 
29.97 
29.72 
29.47 
At School B the t~enty outstanding underlined problems were 
selected from eight of the eleven areas: five from the adjustment 
to school work (ASW) area; five from the future vocational and 
educational (FVE) area; two from the social and recreational 
activities (BRA) area; two from the curriculum and teaching pro-
cedure (CTP) area; two from the morals and religion (MR) area; 
one from the personal-psychological relations (PPR) area. Despite 
the wider scope of areas trom which the problems were selected, 
there is evIdenced a definite agreement of problem areas with tbe 
other schools. As for particular problems it 1s seen that numbers 
,0,269, 231, 320, 253, and 211 are common to all th~~e schoQls 
while 270 is common with School A; number 158 with School A; , 
number 45 with School A; number 96 with School A; number 206 witb 
School A, number 211 with School AI number 208 with School CJ 
number 254 with School A; and number 43 with School C. 
--
RANK 
TABLE XV 
THE SPECIFIC TwT:NTY PFtOBLr~HS lv10ST FRE~UENTLY 
UNDERLINT~D BY SC HOOL B 
ltl 
ITEM AREA TOT AI. PERCENT 
------------------------------------------------------------
1 Not spending enough time in study 
2 Worrying about exams 
3 Not interested in some subjects 
4 Worrying about grades 
5.5 ';tJorrying 
5.5 Wanting to learn how to dance 
7 Concerned about military service 
9 Not being allowed to use family car 
9 Having a certain habit 
9 Made to take subject I don't like 
11 Wanting advice on what to do after 
high school 
12.5 Needing to decide on occupation 
J.2.5 Deciding whether or not to go to 
college 
14 Not getting enough sleep 
Trouble with mathematics 
ASW ·98 
ASW 95 
ASW 80 
ASW 77 
PPR 76 
SRii. 76 
CTP 75 
SRA 74 
HR 74 
CTP 74 
FVE 73 
FVE 71 
FVE 71 
HPD 68 
ASW 15 
17 Needing to decide on particular collegeFVE 
67 
66 
17 
17 
19.5 
19.5 
Being unable to break bad habit MR 
Wa nting to be more popular SPR 
Needing to know vocational abilities FVE 
Wanting more pleasing personality SPR 
66 
66 
65 
65 
47.11 
24.68 
38.50 
37.02 
36.53 
36.53 
36.05 
35.57 
35.57 
35.57 
34.62 
34.13 
34.13 
32.69 
32.21 
31.73 
31.73 
31.73 
31.63 
31.63 
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The outstanding underlined problems that ranked highest at 
School C included six problems from the adjustment to school work 
(ASW) area; five from the future vocational and educational (FVE) 
area; three from the social-psychological relations (SPR) area; 
three from the courtship, sex, and marriage (CSM) area; tvo from 
the morals and religion (MR) area; and one from the socla1 and 
recreational activities (BRA) area. Specific items of agreement 
are found in the fact that problems fifty (not spending enough 
time in studY); 269 (worrying about grades); 320 (co~cerned about 
military service); 253 (having a certain habit); 231 (wanting to 
learn how to dance); and 158 (not interested In some subjects) 
are common to all three schools. Additional elements of agreement 
are discernible in problems 211 (trouble with mathematics) and 
270 (worrying about examinations) which were outstanding at School 
A and School B; problems 159 (can't keep my mind on my studies) anc 
266 (don tt like to study) which "Were also prominent at School A; 
and problem 43 (Needing to know my vocational abil1ties) which was 
also of importance at School B. 
TABL5 XVI 
THE SPSCIFIC T'.vP,NTY PRO.BL~MS Ivl0ST FRf;~GSNTLY 
UNDERLIN~D BY SCHOOL C 
RANK ITEM AREA TOT AL PER CENT 
1 Not spending enough time in studies 
2 Worrying about grades 
3 Needing to decide upon a particular 
college 
4 Concerned about military service 
5 Wanting to be more popular 
6 Can't keep my mind on studies 
AS"" 83 
ASW 71 
ASW 70 
FVE 61 
SPR 60 
A3W 59 
6.5 Needing to know my vocational studies FVE 59 
8 P~ving a certain habit MR 58 
9 Don't like to study 
10 Needing to decide on an occupation 
11 Wanting to learn hO\i to dance 
12.5 Too few dates 
12.5 TrOUble with mathematics 
16 Worrying about examinations 
AGW 56 
FVE 55 
SRA 54 
CSM 52 
SPR 52 
AS'o4i 49 
16 Giving in to temptations MR 49 
16 Worrying how to impress people SPR 49 
16 Finding it hard to control sex urges CSM 49 
18 Not interested in some subjects ASW 48 
18 Needing to know more about colleges FVE 48 
18 ~onder1ng if I will find a suitable 
mate CSM 48 
46.11 
38.14 
38.89 
33.89 
33.34 
32.79 
32.79 
32.22 
.31.11 
30.56 
30.00 
28.89 
28.89 
27.22 
27.22 
27.22 
27.22 
26.67 
26.67 
26.67 
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In looking to the twenty outstanding problems whieh were 
underlined by the faculty members, we note that there were three 
which were also selected by all three schools and one problem 
apiece which was outstanding also tor the students ot School A 
and School B, respectively. Further, it is evident that adjust-
ment to School work once again predominates with eight of the 
twenty problems. The other six areas from whence the problems 
were predOliinantly selected vere & curriculum and teaching proced-
ure (CTP), with five problems; the future vocational and edueati~ 
al (FVE), with three problemsl and social and recreational act-
ivities, (BRA), home and family (HF), finances, living conditions, 
and employment (FLE), and social-psychological relations (SPR) 
one apiece. The particular problems in question arel with all 
three scboo1s--number ;0 (not spending enough time in study), 
1;9 (can't keep my mind on my studies), and 269 (worrying about 
grades). In addition, the singular problems which were common to 
the faculty members and the two previously cited high schools area 
266 (donft like to study) and ~ (made to take subjects I don't 
like) • 
--
TABLE XVII 
THE SPECIFIC TWENTY PROBLEMS MOST FREQUF~TLY 
UNDERLINED BY FACULTY MEMBERS 
RANK ITEM AREA TOTAL PER CEi~ 
1 Don't like to study ASW 131 81.2, 
2 Parents do not understand me HF 91 56.25' 
6 MO,t, liking school ASW :,81 50.00 
6 Don't know how to study effectively ABW 81 ,0.00 
6 Oetting low grades ASW 81 50.00 
6 Re.tless to get out or school for job FVE 
6 Can't see that school work 1s doing 
me any good FVE 
6 Being ill at ease at social affairs SRA 
6 Too little money for recreation FLE 
14- Not spending enough time in studies ASW 
14- Afraid to speak up in class discuss-
ions ASW 
Cantt keep my mind on studies ASW 
Subjects not related to everyday life CTP 
School is too strict 
Classes are too dull 
14 Worrying about grades 
14- Not knowing what I really want 
14 Being made tun of 
19., Mde to take subjects I don't like 
19., Restless in class 
CTP 
CTP 
ASW 
FYE 
SPR 
CTP 
CTP 
81 
81 
81 
81 
7 
7 
7 
7 
7 
7 
7 
7 
7 
6 
6 
50.00 
50.00 
50.00 
,0.00 
43.7, 
43.7'5 
4.3.75 
43.75 
43.75 
43.7, 
43.75 
43.75 
43.75 
37.50 
37.50 
Turning to a consideration of the twenty most outstanding 
problems which were circled as serious by all three schools we 
find the adjustment to school work (ASW) area produced seven 
problems; the future vocational and educational (FVE) area--three 
problems; the social and recreational activities (SRA) area--
three problems; the social-psyehological relations (SPR) area--
two problems; the courtship, sex and marriage (CSM) area--two 
problems; the morals and religion (MR) area gave rise to one 
problem. 
TABLE XVIII 
THE SPECIFIC n'ENTY PROBV:MS lwlOST OFTEN 
ENCIRCLED BY ALL THREE SCHOOLS 
RANK ITEM TOTAL 
1 \;;orrying about grades AS'iJ 125 
2 Concerned about military service FVE 122 
3 Not spending enough time in study ASw' 118 
4 Worrying PPR 97 
5.5 Not being able to use the family car SRA 95 
5.5 Afraid of failing in school work ASW 95 
7.5 
7.5 
9 
Being unable to break a certain habit ~lR 
Worrying about examinations 
Wanting to learn how to da nee 
ASw 
SRA 
10 Finding it hard to control sex urges CSM 
11 Having a certain bad habit }>tiR 
12 Needing to decide on an occupation FVE 
13 Getting low grades A3W 
14 Need to know my vocational abilities FVS 
15.5 Wanting a more pleasing personality SPR 
15.5 Trouble with mathematics ASw 
17 Trouble keeping a conversation going SRA 
18 Can't keep my mind on my studies AS'vJ 
19.5 Too few dates CSN 
19.5 Wanting to be more popular SPR 
92 
92 
90 
88 
87 
86 
85 
83 
79 
79 
78 
76 
74 
74 
4-7 
PER CENT 
15.90 
15.54-
15.03 
12.36· 
12.10 
12.10 
11.72 
11.72 
11.47 
11.21 
11.08 
10.96 
10.80 
10.57 
10.06 
10.06 
9.94-
9.68 
9.43 
9.43 
TABLE XIX 
THE SPECIFIC TVJENTY PROBLEMS MOST OFTEN 
ENCIRCLf,D BY SCHOOL A 
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RANK ITEM AREA TOTAL PER CENT 
1 Worrying about grades 
2 wanting to learn how to dance 
3 Concerned about military service 
~ Afraid offalling in school work 
5 Not spending enough time in study 
ASW 
SRA 
FVE 
ASW 
ASW 
6.5 Worrying about examinations ASW 
(,.; Getting low grades ASW 
8 Trouble keeping a conversation gOing SRA 
9 Not being allowed to use famlly car SRA 
10 Worrying PPR 
11 Being unable to break a certain habit MR 
12 Having trouble with a certain habit MR 
13.5 Trouble with mathematics 
13.5 iHorrying 
ASW 
PPR 
15 Poor complexion or skin trouble HPD 
16.2 Just cantt get some subjects ASW 
16.2 Wanting advice on what to do after 
high school FVE 
16.2 Awkward in making a date 
16.2 Too few dates 
16.2 Cantt keep my mind on my studies 
CSM 
CSM 
ASW 
6~ 
58 
55 
50 
49 
~48 
Lt8 
~3 
39 
38 
37 
36 
35 
35 
34 
33 
33 
33 
33 
33 
16.12 
14.61 
13.86 
12.60 
12.34 
12.Q9 
12.09 
10.83 
9.82 
9.57 
9.32 
9.07 
8.82 
8.82 
8.5'6 
8.31 
8.31 
8.31 
8.31 
8.31 
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In proceedlng 'With our appraisal of the findings regarding 
the t'Wenty circled problems whlch evoked the largest number of 
responses from the students at School B, we find that the areas 
from which they were selected 'Were as follows: future vocational 
and educational (FVR)--six problems; adjustment to school work 
(ASW)--five problems; social and recreational activities (BRA) 
--two problems; personal-psychological relations (PPR)--two prob-
lems; health and physical development (!~D)--two problems; and 
social-psychological relations (SPR), and morals and religion 
(MR)--one problem apiece. We have already noted, in a foregoing 
analysis of the twenty most enoircled problems for School A, the 
many individual problems which were seledted by students of both 
schools. Consequently, to reiterate them here would only be 
needless repetition. 
On the other hand, the following problems were found to be 
shared in this category b.Y Schools B and C: 
"Wanting a more pleasing personality" (Lower in rank for 
School C). 
"Needing to decide on an occupation" (Higher in rank for 
School C). 
"Needing to know my vocational abilities tf (Highor in rt:mk 
for School C). 
TABLE XX 
THE Spr;CIFIC TWBNTY PROBLEMS MOST OFTEN 
ENCIRCLSD BY SCHOOL B 
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RANK ITEM ARRA TOTAL PER CENT 
1 Worrying PPR 
2.5 Not being able to use the family car SRA 
2.5 Not spending enough time in study 
It.5 Worrying about grades 
It.5 Worrying about examinations 
ASW 
ASW' 
ASW 
6 Afraid ot failing in school work ASW 
7.5 Being unable to break a certain habit MR 
7.5 Concerned about military service FVE 
9 wanting a more pleasing personality SPR 
10 Afraid I won't be admitted to college FVE 
11.5 Deciding whether or not to go to 
college 
11.5 Trouble with mathematics 
13.5 Poor complexion or skin trouble 
13.5 Needing to decide on an occupation 
15.5 Heeding to know my vocational 
abilities 
15.5 Wanting advice on what to do after 
high school 
17.5 Being underweight 
17.5 Having a certain habit 
19 Losing my temper 
20 Wanting to le am how to dance 
FVE 
ASW 
HPD 
FVE 
FVE 
FVE 
HPD 
MR 
PPR 
SRA 
39 
36 
36 
35 
35 
3lt 
32 
32 
31 
30 
38 
·28 
27 
27 
26 
26 
25 
25 
2lt 
23 
18.15 
17.31 
17.31 
16.83 
16.83 
l6.3lt 
15.38 
15.38 
llt.90 
1lt.lt2 
13.lt6 
13.lt6 
12.97 
12.97 
12.50 
12.50 
11.10 
11.10 
10.5lt 
10.06 
5'1 
The t~enty outstanding problems that produced the largest 
number of responses from the students of School C ~ere dra~ from 
the following areas: the future vocational and educational (FVE) ..... 
with four problems; social-psychological relations (SPR)--~ith 
three problems; adjustment to school vork (ASW)--v1th four prob-
lems; morals and religion (MR)--with three problems; courtship, 
sex and marriage (CSM)--v1th the two problems; social and recreat-
ional aotivities (SRA)--vith tvo problems; and curriculum and 
teaching practice (CTP) and personal-psyohological relations 
(PPR)--with oneapiece. 
With regard to the relationship which the lndlvidualdrcled 
problem. items bear to those of the other two schools we find that 
this aspect of the study has been previously encompassed in 
analyzing the results from the other two sohools. 
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TABLE XXI 
THE SPECIFIC TWENTY PROBLEMS MOST OFTEN 
ENCIRCLED BY SCHOOL C 
RANK ITEM AREA TOTAL PF;R CENT 
1 Needing to know vocational abilities FVE 33 18.33 
2 Concern about military service FVE 32 17.78 
3 Not spending enough time in study ASW 31 17.22 
4- leeding to decide on an occupation FVE 27 15.00 
;.5 Finding it hard to control sex urges CSM 26 14.44 
5.5 Having a certain bad habit MR 26 14-.~ 
7 Wanting to be more popular SPR 25 13.21 
9 Too many poor teachers CTP 24 12.12 
9 Worrying about grades ASW 24 12.12 
9 Giving in to temptations MIt 24 12.12 
11.5 Dontt like to study ASW 22 12.22 
11.5 Being unable to break a certain habit MR 22 12.22 
13 Needing to decide on a particular 
college rYE 21 11..78 
16 Can't keep my m1nd on my studies ASW 19 10.56 
16 Worrying PPR 19 10.56 
16 Wanting a more pleasing personality SPR 19 10.56 
16 lot being allowed to use family car SRA 19 10.56 
16 Too little soeial life SRA 19 10.56 
19.5 Girl friend CSM 11 9.41+ 
19.5 Feeling inferior SPR 17 9.44 
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A two-fold element of particular significance emerges when 
we look to the twenty encircled problems which were selected by 
the faculty members of all three schools.. Herein, there is 
noted the predominance of areas courtship, sex and marriage (CaM) 
--with five problems; personal-psychological relations (PPR)--
with three problems; social-psychological relations (SPR)--with 
three problems; and home and family (HF)--with three problems 
over those of adjustment to school 'Work and the future vocational 
and educational (FVE) with one problem each in contrast to the 
overall students· selection of adjustment to school work (ASW)--
with seven problems; the future vocational and educational (rVE) 
--with. three problems; social and recreational activities (BRA)--
with three problems, etc. Of even greater significance is the 
disclosure that the teachers did not select any of the majority 
of twenty outstanding encircled problems as evidenced by the 
students' responses. The only exceptions to this were the follow-
ing problems which were outstanding for only one other school, 
namely, School C I 
"Don't like to study" (Ranked lower at School C) 
"Finding it hard to control sex urges". 
"Wanting to be more popular". 
flGirl friend" (Ranked lover at School C). 
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TABLE XXII 
THE SPECIFIC TWENTY PROBLEMS MOST OFTEN 
ENCIRCLED BY FACULTY MEMBERS 
RANK ITEM AREA 
1 Don't like to study ASW 
2 Thinking too much about sex matters CSM 
5 Finding it hard to control sex urges CSM 
5 Being ill at ease at social affairs SRA 
5 Worrying how I impress people SPR 
5 Wanting to be more popular SPR 
5 Not living up to my ideal MR 
5 Parents not understanding me HF 
1~ Lacking skill in sports and games SRA 
14 Aykvard in making a date CSM 
14 Girl friend CSM 
14 Being in love CSM 
14 Being made fun of SPR 
14 Daydreaming PPR 
14 Not taking some things seriously 
enough PPR 
14 Too easily discouraged PPR 
l~ Contused on some moral question MR 
14 Parents expecting too much HF 
14 Wanting love and affection HF 
14 Cantt see that school work is doing 
any good FVE 
TOTAL PER CENT 
7 80.00 
5 31.25 
4 25.00 
4 25.00 
4 25.00 
.... 25.00 
4 25.00 
4 25.00 
3 18.75 
3 18.75 
3 18.75 
3 18.75 
3 18.75 
3 18.75 
3 18.75 
3 18.75 
3 18.75 
3 18.75 
3 18.75 
By way or clarification, it should ~: pointed out that the 
second essay question' "How would you summarize your chier prob-
lems in your own 'Words'? Write a brief summary. It is not being 
considered in this study since it is designed for an individual 
situation whereas our objective has been that of ascertaining 
the most outstanding problems for the largest number of boys. 
However, it was evident that the summaries generally bore out 
the individual's selection of problems in the Check List proper 
which he had encircled as problems of the greatest concern ro~ 
him. 
In responding to the third essay question: "Would you like tc 
have more chances in school to write out, think about, and discus! 
matters of personal concern to you?" we have especially interest-
ing results. In Schools A and B, the students were overwhelminglj 
in favor of having more chances to investigate matters of personal 
concern, whereas both the students and faculty members in School C 
almost equally were divided on the subject. The explanation of 
this situation, we believe, 1s found in the results of the fourth 
essay question: ulf you had the chance, would you like to talk 
to someone about some of the problems you have marked on the l1st1 
If so, do you have any part1cular persons in mind ~1th whom you 
would like to talk?" The persons preferred by the students in 
School C in the second and third rankings 'Were teachers and 
priests at school. The significant percentages of students 1n 
this particular school who 1ndicated these persons as individuals 
with ~hom they preferred to discuss their problems also were 
prominent in the inclusion of the student counselor in this 
category. Thus, it would seem that their highly negative response 
toessay question number three arose from the fact that an apprec-
iable number of the students felt that the school is providing 
a generally adequate program in this regard. 
The remainder of this chapter is devoted to setting forth 
the total responses which were made by the students and faculty 
members to the essay question portion of the Mooney Problem 
Check List booklet. In so doing, we shall adhere to the following 
format: each school will be presented in terms of the total number 
of booklets that were tilled out; the total number that answered 
in the affirmative and in the negative (with respective percentage 
and those who didn't reply at all (with respective percentages); 
and the grand totals of all three schools combined. The final 
results of tabulating the responses to this question conclusively 
demonstrate that, for this particular group of subjects, the 
Check List was certainly an adequate one. 
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T ABL:C XXI I I 
IN ANSWr:R TO THE QUESTION: I1DO YOU FLEL THAT THE ITEMS 
YOU HAV:"; MAHKED ON THE LIST GIVTi: A wrr:ILIDUNDFD 
PICTURE OF YOUR PROBLEMS?" 
SCHOOL 
A 
B 
c 
GRAND 
TOTALS 
SCHOOL 
A 
B 
C 
GRAND 
TOTALS 
STUDENTS YES PER CENT NO PER CENT RE~~Y EXAMINED 
397 347 88.97 30 7.69 20 
208 196 94.23 72 5.77 0 
180 152 84.44 22 12.22 6 
785 695 64 26 
TABLE XXIV 
IN ANSWER TO THE QUESTION: "WOULD YOU LIKE TO HAVE 
MORF. CHANCES IN SCHOOL TO WRITE OUT, THINK ABOUT, 
AND DISCUSS MATTERS OF PERSONAL CONCERN TO YOU?'· 
PER CENT 
3.34 
0 
3.34 
STUDENTS YES PER CENT NO PER CENT NO PER CENT ANSWERING REPLY 
397 232 58.43 117 29.47 48 12.10 
208 134 64.42 62 29.86 12 6.72 
180 87 48.33 81 45.00 12 6.67 
785 453 260 72 
The fourth essay question is divided into two parts: Ult 
you had the chance, ~ould you like to talk to someone about some 
of the problems you have marked on the list?" and nIf so, do you 
have any particular perso~) in mind ~ith ~hom you ~ou1d like to 
talk?tt Subsequently, Table XXV is C"orrespondingly divided into 
Parts A and B to illustrate respectively the responses and the 
choices of person(s) with Ylhom the students would like to talk. 
SCHOOL 
A 
B 
C 
GRAND 
TOTALS 
TABLE XXV - PAHT A 
IN ArISWER TO THE QUESTION: "IF YOU HAD THE CHANCE, 
WOULD YOU LIKE TO TALK TO SOMEONE ABOUT SOME OF 
THE PROBLEMS YOU HAVE .,iARKED ON THE LIST---" 
STUDENTS YES PER CENT NO PER CENT NO . ANSWERING RFPLY PER CENT 
397 265 66.75 84 21.31 48 11.94 
208 158 75.96 43 20.67 ? 3.37 I 
180 123 68.33 4, 24.10 12 7.57 
785 546 68.39 172 21.79 67 9.82 
r 
TABLE XXV ... PART B 
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IN ANSWER TO THE QUESTION: "IF SO, DO YOU HAVE ANY 
PARTICULAR PERSON(S) IN MIND 'wITH \'w'HOM 
YOU WOULD LIY.E TO TALK?" 
RANK PERSON SCHOOL SCHOOL SCliOOL TOTAL PER CENT 
A B C 
1 Priest in parish 11 47 11 69 15.03 
2 Teacher 28 13 14 55 11.98 
3 Priest at school 33 7 11 51 11.11 
4 Mother and father 21 10 9 40 8.71 
5 Qualified person 12 12 15 39 8.50 
6.5 Student counselor 3 1 33 37 8.06 
6.5 None in mind 7 15 15 37 8.06 
8 Friend (male) 17 13 5' 35 7.63 
9.5 Father 9 7 11 17 3.70 
9.5 Anyone (unnamed) 9 2 6 17 3.70 
11 Friend (female) 5 7 0 12 2.61 
12 Mother 5 2: 3 10 2.18 
13 Someone with same problem 8 0 0 8 1.74 
14 Brother 2 0 4 6 1.33 
15 Facilities adequate 0 0 5 5 1.09 
16 Cousin 3 1 0 4 .87 
18.5 God 1 1 1 3 .65 
18.; Sister 3 0 0 3 .65 
18.5 Uncle 2 1 0 3 .65 
21.5 Psychiatric services 0 0 2 2 .44 
21.; Sacrament of penance 0 0 2 2 .44 
21.5 Brother-in-law 1 1 0 2 .44 
§~.~ !~hl Aom Acub. 8 ~ q 1 :~~ 
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The results of the fifth essay question. "Do you feel that 
the possibility of being drafted into military service plays an 
important part in your most outstanding problem?1f which 'Was form-
ulated by the author, indicated that there is sufficient grounds 
for judging that the affirmative is somewhat predominant. It 
must be granted that the percentages involved 'Were only somewhat 
more than fifty per cent. However, in themselves they establish 
the tact that the draft is an important factor in the lives of 
boys who are only in third year high school. This would seem to 
be borne out by the reasons that are given as explanations of 
the manner in which the draft affected, or played an important 
role, ~ their problems, namely, 22., per cent of all boys who 
filled out the booklet felt that military service would interfere 
with future schooling and, more specifically, the attendance at 
at college. 
On the other hand, once again we find that School C does not 
tallow the general pattern of responses and, instead unanimously 
responds that the draft does not have a bearing upon their most 
outstanding problem. Could it be that the evidently adequate 
counseling service at the institution has prepared the boys to 
consider the draft in a much more positive fashion than at the 
other two schools? 
In this regard the responses of the faculty members were too 
scattered for an accurate pictur~ but it was found that they 
replied in the following ways. In School A, eight of the faculty 
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members felt that the draft has a definite bearing on the students' 
most outstanding problems and added comments such as: "It "Would be 
for the bright pupils~ ''provides for educational and future 
uncertaintlest~ "makes them non-caring in studies. tI 
The responses by the faculty members of School B were evenly 
distributed positively and negatively--those who felt that the 
draft w8.S of importance gave explanations of: "Interferes with 
desire for freedomttj "Many use it as an excuse for not solving 
problems. tt 
At School C the faculty members were unanimous in stating 
that, in their opinion, the draft posed an important element in 
the boys '. outstanding problems since it engendered a "Don't care 
attitude." 
Table XXVI is divided into Parts A and B. Part A illustrates 
the frequency of the responses by all of the students to the 
question. "Do you feel that the possibility of being drafted into 
military service plays an important part in your most outstanding 
problem?" Part B presents the particular reasons for the stud~nts 
feeling that the draft has a bearing in their problems. 
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TABLS XXVI - PART A 
IN ANSWr::R TO TIF QUESTION: "DO YOU F~I~L THilT TH:~ POSSIBILITY 
OF BEING DRAFT:::D INTO 1"11L IT .?.RY BERVl: F; PLAYS A\! IMPORTANT 
PART IN YOUR MOST OUTSTANDING PROBLFk1?" 
-
SCHOOL STUnP:NTS YES P'::RCLNT NO PERCENT NO PERCENT AliSWERING REPLY 
--
A 397 203 51.13 169 42.57 25 6.30 
B 208 115 55.29 92 44.23 1 .48 
c 180 74 41.11 102 56.67 4 2.22 
. 
GRAND 785 392 363 30 TOTALS 
TAbLL XXVI - P JlltT B 
Rr:A30NG.'JHY '?UTUR~, 1<lL1T ArlY biWI'::::: litW A m:JJ~JGNG 
ON TE- STUDf2NTS t CUTST~\NDING .t>HOBL']'1S 
dC=-IOOL JCHOOL SCHOOL 
6.3 
RAJ:f,.~,-_____ -..;R;...;,.f._:A;.;;.;:SQN •. ____ ABC TCTiU. p;;a cr~NT 
1 Interferes ~ith future 
schooling, specifically 
college 74 
2 Anxious to join Army 
or Navy 39 
3 Interferes with future 
vocational plans 38 
4 Interferes with future 
plans--unspecified 16 
5'.5 Might as well rake the 
b0st of it 11 
5.5 Fear of death 6 
6 Fearful of injury result-
ing in disability 7 
7 Obstacle to helping 
family financially 6 
8 
9 
Interferes with love 2 
May help in vocational 
training and/or social 
gro~th 6 
10 Would miss being in 
school 
11 Military life induces 
laziness 
12.5' May lose religious 
vocation 
12.5 Physically weak 
2 
1 
o 
1 
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11 
12 
10 
1 
3 
2 
2 
5 
o 
1 
1 
o 
o 
38 
9 
3 
14 
1 
4 
3 
3 
2 
o 
1 
1 
1 
o 
173 
59 
40 
13 
13 
12 
11 
9 
6 
3 
1 
1 
22.50 
7.67 
6.89 
5.20 
1.69 
1.69 
1.56 
1.43 
1.16 
.52 
.39 
.13 
.13 
CHAPTER IV 
INTBRPRF.TATION OF THB DATA AND A C01"l.PARISON 
WITH SIMILAR STUDIES 
In this chapter it will be our endeavor to compare the 
findings of this study with those of a similar nature. Specific-
ally, we shall look to a comparison between it and the stUdies of 
Mother )'1oody, Doctor Fleege, Father Finn, Doctor Ho Chun Dai, 
and V. M. Houston and Marzotf. 
Ninety-three per c~nt of Mother Moody's subjects found the 
Mooney Problem Check List to be an adequate instrument. By the 
same token, the subjects in the present study were almost unan-
imous in adjudging the instrument to be adequate as evideneed by 
the fact that 567 responses to the questiona "Do you feel that HaD 
you have marked on the list give a well-rounded pleture- of your 
problems?·' 557, or 98.24 per cent of the responses were in the 
affirmative vhile ten, or 1.79 per cent were in the negative. 
As regards the outstanding problems, Mother Moody's subjects 
indicated that they were not being aided adequately in meeting 
such personal and psychological problems as courtship, school 
adjustment, and marriage. The outstanding problem areas in the 
present study were: adjustment to school work (ASW), the future 
vocational and educational (FVE), courtship, sex and marriage (CSM 
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social and recreational activities (SRA), and personal-psycholog-
ical relations (PPR). 
In both studies subjects agreed in naming the adjustment to 
school work (ASW), the future vocational and educational (FVE) , 
personal-psychological relations (PPR), and courtship, sex, and 
marriage (CSM) among the five areas most frequently occurring 
problems, but Mother Moody's subjects included curriculum and 
teaching procedure (CTP) in this group while our present subjects 
omitted this but included social and recreational activities (SRA). 
In the study by Mother Moody with 743 girls in three Catholic 
high schools 25,653 responses were received--18,708, or 72.93 
per cent ot which ~ere underlined while 6,945, or 27.07 per cent 
26 . 
of which vere encircled. The current investigation is based 
upon the responses of 785 students and sixteen faculty members 
who returned a total of 43,759 responses--79.33 per cent of which 
were underlined while 9,044 or 2067 per cent were encircled. 
In conclUSion, the girls in Mother Moody's study specif1cally 
expressed a des.ire tor adult help that was not being realized, 
at that time. Our findings on th1s point are based upon responses 
to the question. "If you had the chance, would you like to talk 
to someone about some of the problems you have marked on the 
list?11 or 718 responses to the query 5'46, or 68.39 per cent 
2~other Mary Moody, A Survel SJ! ~ Prgblems 2l Girls 2f.. 
£atholic High Schools, Unpublished Master's ThesiS, Loyola uni-
versity, Chicago, Illinois, 1948. 53. 
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answered in the affirmative while 172, or 21.79 per cent answered 
in the negative. Thus, they corroborated the desire for assist-
ance. 
In a comparison between the results of the problem areas of 
serious concern for students examined in the study by Doctor 
Fleege and the present one there was predominant a similarity in 
the choice ot adjustment to school work (ASW), the future vocation-
al and educational (FVE), and personal-psychological relations 
(PPR), and courtship, sex, and marriage (CBM). The students of 
the Fleege study selected social-psychological relations (SPR) 
and finances, living conditions, and employment (FL£) while our 
subjects chose the area of social and recreational activities 
(SRA). Although the majority of areas vere similar, the rankings 
varied for the respective studies. In Doctor Fleegets study 
~ourtship, sex, and marriage (CSM), the future vocational and 
!educational (FVE) , personal-psychological relations (PPR), soci&1-
psychological relations (SPR), finances, living conditions, and 
femployment (FLE) and adjustment to school 'Work (ASW) vere ranked 
~irst through sixth, whereas adjustment to school work (ASW), the 
ruture vocational and educational (FVE), courtship, sex, and 
~arriage (CSM), social and recreational activities (SRA), personal-
psychological relations (PPR), and adjustment to school work (ASW) 
W"ere ranked first through sixth in the current one. An important 
item of difference between the two studies is the prominence ot 
Purity as a problem. In Doctor Fleege's study it is of much more 
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oneern, it would seem, than it is for the subjects of the present 
study who selected adjustment to school lJork (ASW) and the future 
ocational and educational (FVE) as being more bothersome. 
An added note of agreement is established between the tvo 
studies when we take into consideration Doctor Fleegets recommend-
ations that adults, and in particular, teachers, must accord 
atience, sympathy, and wisdom in providing guidance for the 
adolescent. Even more specifically, in the administering of th1s 
guidance the emphasis should be on the methgds of solv1ng their 
roblems rather than handing out pre-conceived solut1ons--being 
ver mindful of the tact that the young person's problems are 
constantly changing and becoming more complex. 
In comparing the findings of Father Finn with those of the 
current study it was necessary to indicate the outstanding problem 
categories from the former study in problem-area titles as they 
are designated in the Mooney Problem Check List. Further, Father 
Finn's study is based upon the responses of 2,440 boys in five 
selected urban Catholic high schools while the current study 1. 
based upon ~j,759 responses supplied by 785 students and 16 
faculty members. 
The problem areas selected by the tvo groups were quite 
difterent. In fact, the only area that Father Finn f s study and t 
current one showed predominant was that of personal-psychological 
relations (PPR). Father Finn's study brought out the remaining 
areas of serious concern as morals and religion (MR), Home and 
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family (HF), social-psychological relations (SPR), finances, 
living conditions and employment (FLE), health and physical devel-
opment (HPD) while the present investigation found the areas 
of adjustment to school work (ASW), the future vocational and 
educational (FVE) , courtship, sex, and marriage (CSM) and social 
and recreational activities (BRA) most prevalent. As in the 
comparison with Doctor Fleege's study, the present study and that 
of Father Finn differ in the frequency of which moral problems 
were indicated as constituting an area of prime concern. Here 
again, the subjeets ot the present study responded most often 
to those problems in the academic areas adjustment to school work 
(ASW) and the future vocational and educational (FVE). 
Results of an even more definitive nature are produced when 
the current study is compared to that ot Doctor Ho Chun Dai and 
his McKinley high school students. The McKinley students were 
concerned over many personal problems. They marked an average of 
27.0 problems varying from none to 1,1. Of the 330 problems in 
the check list, 102 ot them were marked b.Y ten per cent or more 
of the students. The students in the present study marked an 
average ot 54.62 problems. In Doctor Ho Chun Dai's study, a 
substantial number of problems were selected in all eleven areas 
ot the check list, but the bulk of their problems were concentratec 
in the areas adjustment to school work (ASW), personal-psycholo~l 
relations (PPR), health and physical development (HPD), and the 
future vocational and educational (FVR). The areas of adjustment 
r 
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to school work (ASW) and the future vocational and educational 
(FVE) were also of serious concern to the students of the present 
study; however, the balance of areas ~ere social and recreational 
activities (SHA) and courtship, sex and marriage (CSH). Although 
in the current study the area of personal-psychological (PPR) re-
lations 1s not in the top four, it is in the sixth rank. In 
addition, the area health and physical development (HPD) is de-
cidedly lower in the ranking of grand totals of the current study 
than in the study by Doctor Dai. 
Doctor Ho Chun Daits investigation revealed some significant 
differences among sex, class, ability, and ethnic groups. Girls 
seemed to be more concerned with personal-psychological issues and 
matters pertaining to physical development. Boys seemed to be 
more concerned over the attainment of academic skills, relation-
ships with the opposite sex, and m~tters that are active and 
specific. 
Although our results are based wholly upon male responses, 
it is significant that the most prevalent area of responses was 
that or adjustment to school work (ASW)--which SUbstantiates 
Doctor Ho Chun Dai's findings. 
It is interesting to note that an overall agreement with 
Doctor Ho Chun Dalts findings are also found in Mother Moody's 
conclusions that a large proportion ot the girls tested felt that 
their areas ot most serious concern had to do with personal-
psychological problems. 
r 
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School C, which would approximate the XYF section in Doctor 
Ho Chun Dai's study, was found to have similarly marked a smaller 
~ercentage of problems than the other two schools. An item of 
equal importance is found in the fact that the relationships of 
academic skills and problems of future education is seen also in 
the present study. 
The schools and their respective percentages are as follows: 
School AI 53.02 per cent; Sohool B: 27.01 per cent; School Cl 
19.8 per cent. 
Looking to the findings at the aforementioned study performed 
by V. M. Houston and Marzorr27 we find an additional note of 
verification ~f the present study's results which, because of 
their pertinance could bear repeating, namely, 
"The items which ranked highest in terms of 
frequency and seriousness indicated that the 
students were chiefly concerned about academic 
success, personality improvement, and military 
service. An especially significant factor 
which was discovered in the results of this 
first administration of the Mooney Problem 
Check List that the areas from which the stud-
ents selected the fewest problems was in'Morals 
and Religion.' It 
Consequently, generally speaking, the foregOing would indicate 
that there is a significant factor of agreement between the cited 
stUdies of Mother Moody, Doctor Fleege, Father Finn, and Dr. Ho 
=hun Dai and the present study particularly 1n the predominance of 
~uch problem areas as adjustment to school work (ASW), curriculum 
27Houston and Marzoff, p. 10. 
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and teaching procedures (CTP) personal-psychological relations, 
(PPR), social-psychological relations (SPR), the future vocational 
and educational (FVP,), and social and recreational activities 
(SRA). In effect, school and its affiliated socio-academic 
activities would seem to provide a unique opportunity to serve as 
a socio-psychological medium for the individual to become more 
aware of himself, his relations with others; and the consequent 
need to understand himself more fully and to become aware not only 
of the existence of problems but, what would seem to be equally 
important, the need for seeking more mature assistance in order to 
objectively view and intelligently resolve said problems. 
Again, it would appear apropos to take cognizance of the 
decidedly minor appearance of the moral and religion (MR) area as 
one of singular concern for young people. 
CHAPTER V 
SUMMARY AND CONCLwSIONS 
It has been the purpose of this study to investigate the 
chief or most outstanding problem of Catholic high school boys 
in the junior year, both from their own viewpoint and from the 
viewpoint of the high school faculty members. 
This investigation ~as conducted with 785 boys in the third 
year and 16 faculty members of three Catholic high schools in the 
Chicago area. The schools: A, B, and C, are populated by boys 
whose par~nts, generally speaking, comprise three distinct 
economic and employment (or occupational) groups: 
In school A the parents of the boys are in the middle 
income bracket being employed in non-professional and labor 
positions. 
In school B the boys are a group whose parents might 
be regarded as being in the middle income category and are 
engaged in professional and semi-professional positions. 
The sons of professional persons who are largely in 
the middle or hig~ income brackets make up the student 
body of school C. 
The testing device which was utilized in eliciting responses 
from the 785 students and 16 of their faculty members was the 
Mooney Problem Check List. 
Resulting from a tabulation of the data obtained we have the 
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following conclusions: 
1. The students are predominantly concerned with problems 
associated with school and the future. This is not 
consistent with the opinion of the faculty members 
insofar as it was possible to evaluate them. 
2. The factor of imminent compulsory military service has 
an important bea.ring upon the outstanding problems of 
the students from the dual order of prominence: 
A. Future education must be postponed or even lost 
forever. 
B. A general upsetting and/or loss of planned voca-
tional objectives. 
3. A singular de-emphasis (or lack of significant promin-
ence) of Nora1 l~latters as an area of important concern 
for the young, an~ in particular, the boys of the third 
year, is truly a positive manifestation of the effica-
cious indication of Christian prinCiples of everyday 
living by these schools and by Catholic schools, in 
general. This is seen in the prominence of the area 
morals and religion (MR) in only one study previously 
considered--that of Father Finn. The problems about 
God and religious doubt were practically non-existent in 
our findings. 
4. The divergence between what the students consider to be 
their outstanding problems and the general views of 
those faculty members who participated in the study 
would seem to indicate that lack of mutual understanding 
in this field is of serious importance. 
5. In two of the schools the counseling program apparently 
leaves much to be desired both from the standpOint of 
professional facilities and that of the inadequate 
counseling relationship between teachers and pupils. 
6. There are definite indications that there is a relation-
ship between the type of problem and the general fin-
ancial background of the majority of students in a 
particular school. In School A, where the general 
financial status is that of lower middle income, the 
boys were primarily concerned with academic problems 
which would affect them immediately upon graduation, 
namely, their immediate securing of employment. The 
boys in School B were more concerned with academic prob-
lems which would influence their opportunities in college 
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This appears consistent ~ith their backgrounds of middle 
income and with the high percentage of parents who are 
of professional status. Almost without exception, the 
students of School C, whose parents are all of moderately 
high or high income and professional status, are already 
coping with their future problems in terms of successful 
entrance to and completion of higher education in insti-
tutions of their own choosing. 
7. The majority of the students evidenced a deep awareness 
of the existence of problems in their lives and a very 
real desire to be assisted in coping with and resolving 
them with mature and genuine adult assistance, preferably 
in a Christian oriented counseling structure. 
In the light of the foregoing the following recommendations 
would seem to be in order: 
1. Inform teachers of the prevalent concern with academic 
problems on the part of the boys. 
2. Inform students and educators of the governmental program 
for continuing one's education during and following 
completion of military service. It also might be pointed 
out that the comparatively brief interlude can actually 
prove beneficial insofar as it can be utilized for 
reappraising their educational and vocational aims: a 
unique opportunity for possible growth in over-all 
maturity. 
3. An even more immediate need would seem to be the estab-
lishment of professional counseling services in the 
high schools which would complement and/or supplement 
the assistance rendered by teachers, religious advisers, 
and administrators. This might be accomplished through 
obtaining professionally trained counselors, or possibly 
even more appropriately, training faculty members who 
have manifested a singular talent for establishing 
positive relationships with young people. 
4. A consequent of the immediately foregoing gives rise to 
the recall that the boys' selections of professional 
individuals as counselors, namely, parish priests, 
priest-instructors at school, and lay teachers, should 
not be regarded lightly. An added note of sUbstantiation 
for this conclusion is supplied by the indications at 
School C--where the staff has establist~d a strong 
relationship between students and teachers from whence 
the boys spontaneously evidence the effectiveness of 
7, 
good counseling--the students very positively respond to 
constructive counseling. 
The overwhelmingly positive responses co the ~uestion of 
the adequacy of the lJiooney Problem Check List (from the 
aspect of completeness of problem area coverage) suggest~ 
the desir'8.b ility of incorporating it into the formal 
counseling program. 
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